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What is Tapestry?

Tapestry of Grace is a homeschool curriculum: a 
plan of study that helps parents provide a Christian, classi-
cal education using a guided unit study approach, with the 
history of the world as the core organizational theme. From 
Grades K–12, all students cycle through world history every 
four years, with all ages studying the same slice of history 
each week, each at their own learning level. Detailed les-
son plans and discussion outlines enable parents to be their 
children’s primary teachers and mentors and to shape their 
students’ biblical worldviews.

Tapestry covers the humanities: history, church history, 
literature, geography, fine arts, government, philosophy, 
and writing & composition. Tapestry does not include a 
phonics program, science, math, grammar, spelling, or 
foreign language. Lampstand Press does, however, recom-
mend and sell complementary logic, spelling, and grammar 
programs.

Week to week, Tapestry integrates all subjects: people, 
events, and movements are studied in the time period in 
which they were most influential. Lessons are presented 
from all modalities: visual, auditory, and tactile. For younger 
children, a variety of hands-on ideas are provided each 
week. A range of educational options are presented, from 
which students and parents choose the best content and 
quantity for their unique families. Although the teacher is 
in control of the students’ assignments, rich weekly studies 
are always provided for each individual family.

An  
introduction  
to Tapestry
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Philosophy of  
Education
Tapestry of Grace exists to help parents discern the 
threads and patterns in the Tapestry of time woven by God 
in ages past. Through the study and discussion of chrono-
logical history, we teach our children the facts, thoughts, 
and experiences of humankind in the order that they un-
folded. This organizational framework encompasses most 
of what our children need to learn. After all, everything we 
want to teach them happened in history!

Using components of Classical Education, resources 
are arranged for learning levels — stages, not ages. This 
method moves busy teaching parents from solely admin-
istering their homeschools to becoming their children’s 
teachers; the crucial Christian worldview training, for which 
most parents embark on homeschool journeys, is put back 
where it always belonged — in their hands!

All subjects are interrelated (since they all come from 
the hand of God), but they need not all be studied at the 
same level at all times. God’s story is simultaneously simple 
and complex.

Parents can successfully teach humanities subjects 
to all of their children simultaneously because the content 
has been well organized. Also, remember that content is 
not the only thing — not even the primary thing — being 
taught. Parents are primarily seeking to make disciples of 
their children and secondarily to give them skills that will 
enable them to succeed at whatever God may call them to 
do in His service. 
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1

4 YEAR-PLANS take your 
family through the whole 
of recorded human history 
in a 4-year cycle, meaning 
that in a 12-year education, 
all of history is surveyed 3 
times, at higher and higher 
levels of understanding.

4 UNITS & THE LOOM 
make up each year-plan of 
Tapestry. Units divide the 
year’s work into more 
manageable amounts. The 
Loom is a collection of 
documents which contains 
materials that apply to the 
year-plan as a whole, such 
as the Introduction and 
forms and resources you’ll 
find useful all year round.

9 WEEK-PLANS make up 
most Tapestry units (some 
have 8 or 10). Week-plans 
are the actual weekly 
study plan and tools that 
your family will use to 
homeschool.

The structure  
of Tapestry

What is a year-plan?
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Primary resources
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The New Americans, 
by Betsy Maestro  
(J 970) p. �7-�8

☐ The Awakening of 
Europe, by M.B. Synge, 
chapters �8-4�, 46-49
Making Thirteen 
Colonies, by Joy Hakim 
(J 97�) chapters �8-�0, 
�8, �7

☐

☐

This Country of Ours, 
by H.E. Marshall, 
chapters XXVI, 
XXXIII-XXXIV, and 
XL

☐ The Colonial Period: 1607-
1750, edited by Brenda Stal-
cup (97�) p. ��5-�6�

☐

hi
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William Penn: 
Founder of the 
Pennsylvania Colony, 
by Bernadette L. 
Baczynski

☐ Freedom Seeker, by 
Gwenyth Swain

☐ Our Island Story, 
by H.E. Marshall, 
chapters LXXXVI-
LXXXIX
Anne Hutchinson: 
Religious Leader, by 
Beth Clark

☐

☐

The Age of Religious Wars, 
1559-1715, by Richard S. 
Dunn (940) p. �94 (second 
paragraph, on James II) -�98, 
���-��6 (stop at Religious 
Art), �4�-�46 (on Locke), and 
�59-�89 (stop at “Peter the 
Great”)

☐

suggesTed read-aloud
Colonial Living, by Edwin Tunis (J 9�7) p. 99-�04 (stop at “The Coastal Colonies”)☐

governmenT elecTive
Second Treatise on Govern-
ment, by John Locke, chap-
ters �-�, and 5 (Key Docu-
ments in Government Studies 
2 CD)

☐

liT
er

a
Tu

re

The Courage of 
Sarah Noble, by Alice 
Dalgliesh (JUV FIC-
TION) chapters �-5 
(Week � of �)

☐ Blackthorn Winter, by 
Douglas Wilson, chap-
ters IX-XIII  
(Week � of �)

☐ The Witch of Blackbird 
Pond, by Elizabeth 
George Speare (JUV 
FICTION) chapters 
�-7 (Week � of �)

☐ beginning and conTinuing levels
“Age of Reason Frameworks” 
document on the Loom
Review “Medieval Frame-
works” and “Renaissance 
Frameworks” documents on 
the Loom.

☐

☐
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Colonial Kids, by 
Laurie Carlson  
(J 97�) p. 7�-7�, 78-
79, 8�-85, �0�-�08, 
���-���

☐ America: Ready-To-
Use Interdisciplinary 
Lessons & Activities, by 
Dwila Bloom, sections 
�-�, �-�A and B, �-�, 
�-6, �-7, �-9, �-�0, �-��, 
�-��, �-��, �-�4, and 
�-�5

☐ The Gift of Music, by 
Jane Smith, chapter �  
More Than Moccasins, 
by Laurie Carlson  
(J 97�) p. �6�-�8�

☐

☐

The Story of Architecture, by 
Jonathan Glancey (7�0) 86-87
Music:  An Appreciation, by 
Roger Kamien, p. �0�-���, 
���-�4�

☐

☐

W
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rl
dv

ie
W

church hisTory church hisTory church hisTory
The Church in History, 
by B.K. Kuiper, chapter 
�� (sections 9-�0), 
chapter �� (section 
8), and chapter ��

☐
church hisTory elecTive

Church History in Plain 
Language, by Bruce Shelley, 
chapter ��
The Foxe’s Book of Martyrs, 
by John Fox (�7� FOX)  
p. �75-�97, ��4-��7

☐

☐

PhilosoPhy elecTive
Pageant of Philosophy supple-
ment: Locke’s Experience
The Story of Philosophy, by 
Bryan Magee (�80) p. �0�-�09

☐

☐

Lower Grammar Upper Grammar Dialectic Rhetoric
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Learn about 
the founding of 
Pennsylvania and 
Delaware.
Enjoy learning 
about William 
Penn and his 
involvement in 
the new colony of 
Pennsylvania.
Read about some of 
the basic beliefs of 
Quakers.

☐

☐

☐

Learn about the found-
ing of Pennsylvania and 
Delaware.
Enjoy learning about 
William Penn and his 
involvement in the new 
colony of Pennsylvania.
Read about how the 
desire for religious 
freedom was one reason 
that Quakers settled in 
Pennsylvania.
Introduce James II and 
the Glorious Revolution.

☐

☐

☐

☐

Learn about the found-
ing of  Pennsylvania and 
Delaware.
Learn about the reigns 
of James II, William and 
Mary, and the Glorious 
Revolution.
Learn how Scotland and 
England joined their Par-
liaments to become Great 
Britain during Queen 
Anne’s reign. 

☐

☐

☐

Learn about the found-
ing of  Pennsylvania and 
Delaware.
Continue learning about 
Louis XIV of France and 
read about the reigns of 
James II, William and 
Mary, and Anne in Great 
Britain.
Learn about the War of 
the Grand Alliance, the 
War of the Spanish Suc-
cession, and the Great 
Northern War.

☐

☐

☐

Pe
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William Penn
George Fox
Quakers
Charles II

☐
☐
☐
☐

James II
William III and Mary
Anne of Great Britain
Duke of Marlborough
William Penn
Anne Hutchinson
Cotton Mather

☐
☐
☐
☐
☐
☐
☐

James II
William III
Queen Mary
Anne of Great Britain
Charles XII of Sweden
Peter I (the Great)
Leopold I (Holy Roman 
Emperor)
William Penn
Cotton Mather
Anne Hutchinson
Johann Sebastian Bach

☐
☐
☐
☐
☐
☐
☐

☐
☐
☐
☐
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Recognize or spell (op-
tional) these words: 

Quaker
freedom
equality
pacifist
religion
assembly
treaty
survey
treason

☐
☐
☐
☐
☐
☐
☐
☐
☐

All lower-grammar words, 
plus these:

ambassador
radical
nonconformist
fanatic
magistrate
Friend
conspiracy
confiscation

☐
☐
☐
☐
☐
☐
☐
☐

Add the following dates to your time line this week:
1650-1722
1658-1705
1681

1682-1725
1685-1750
1685-1688
1688
1689-1702
1689-1697

1691
1697-1718
1701-1714

1702-1714

Life of Duke of Marlborough 
Reign of Leopold I as Holy Roman Emperor
Charles II grants Pennsylvania to William Penn, 
who then leases Delaware territories as well.
Reign of Peter I (the Great) of Russia
Life of Johann Sebastian Bach, composer
Reign of James II of England
Parliament triumphs in the Glorious Revolution.
Reign of William III and Mary of England
War of the Grand Alliance (Seven Years’ War or, in 
the colonies, King William’s War)
Massachusetts is made a royal province.
Reign of Charles XII (of Sweden)
War of Spanish Succession (also called Queen 
Anne’s War in the colonies)
Reign of Anne of Great Britain

Lower Grammar Upper Grammar Dialectic Rhetoric
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level genres insTrucTions and ToPics

9 Speech Writing (Week � of 4)☐

The ability to communicate something to a group of people is a valuable 
skill.  Read about writing speeches in Writing Aids or your handbook.
Start to plan your speech by choosing a topic with your teacher’s help.  
Here are some suggested topics based on your historical and literary 
studies from this unit:

The Pilgrims: Models of Christian Courage and Their Lessons for 
Us Today
Lessons for Today from the Founding of Jamestown
America’s Founding Families: Inspiring Lessons from Colonial 
Times

Decide how long your speech will be.
If you need research resources for your speech, plan a trip to the library 
with your teacher.
File any notes that you take under “Work in Progress” in your Grammar 
and Composition Notebook.

☐

☐

☐

☐
☐

☐
☐

☐

10 Biography (Week � of 6)☐
Write a rough draft this week.
Continue to research, looking for interesting information to include in 
your paper.

☐
☐

11 Essay of Definition☐

Read in Writing Aids or your handbook about essays of definition.
You may choose your own term to define, or write on one of these:

Liberty: What does it mean in civil, personal, and spiritual senses?
Slavery: Does the Bible teach that it’s okay?  If not, what does it mean 
to be a slave to Christ?  Consider Jesus’ words in Mark �0:44-45.
Rights: Do we as Christians have rights?  Were wives and slaves 
given civil rights in Deuteronomy and Leviticus?  If so, what does 
Paul mean in � Corinthians 7:�7-�4?

☐
☐

☐
☐

☐

12 Historical Fiction (Week 5 of 5)☐

Finalize and print your draft.
Consider adding illustrations.
Make a cover page.
Be sure to include a citation page if necessary.

☐
☐
☐
☐
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liTeraTure

This is a week in which we will try to make some broad generalizations about the literature we have studied so far in 
Year �.  As you read, look for trends and major movements in European worldviews, in literary content and forms, and in 
audiences.  Bear in mind the fact that because we are looking for the “big picture,” our descriptions and thoughts about 
literature this week will necessarily be somewhat broad and black-and-white.  Try to remember that there are many gray 
areas and layers of complexity and subtlety which lie in, around, and between the things we will learn this week. 

There is no subject for recitation or reading aloud this week. 

Note: Ask your teacher for a copy of the two charts in the Literature Supplements to use as you study this week.

Beginning and Continuing Levels
The following questions are for you to consider as you do your literature reading this week.  You are not required to 
write lengthy answers to any of them.  Jot down a few responses as they occur to you.  This will help you benefit from 
the reading and be better prepared for class discussion.

Why is it important to understand worldviews as part of literary studies?
The Middle Ages

Did medieval authors use many supernatural personalities in their stories, poems, and plays, or did they use 
only human characters?  How do you think their use of personalities reflects their worldview and is expressed 
in their favorite forms (genres, modes, etc.)?        
What were the values of medieval authors?  From what parts of their worldview did they derive these values?       
What attitude did medieval authors take towards formal patterns?  Were their patterns simple or intricate?  
How might their attitude towards formal patterns flow from their worldview (the Medieval Model)?
How might we broadly describe and sum up the content and form of medieval European literature?  

The Renaissance
Did the content of Renaissance imaginative literature in Europe differ extensively from that of the medieval 
imaginative literature that came before it?  If so, how?
Were there any new forms or repopularized forms in Renaissance imaginative literature?
How might we broadly describe and sum up the content and form of Renaissance European literature?   

The Age of Reason
Did the content of northern European imaginative literature in the Age of Reason differ extensively from that 
of the medieval and Renaissance imaginative literature that came before it?  If so, how?  
How do the forms that were invented, reinvented, or made popular in northern Europe during the Age of 
Reason fit the interests of that era?  
What were authors’ values in the Age of Reason?        
How might we broadly describe and sum up the content and form of Age of Reason literature, especially in 
northern Europe?       

What groups of people could be described as literati in Europe between A.D. 800 and A.D. �7�5?  How did the 
literati change between these two dates?   

Defining Terms
Continue your index of literary terms with cards for whichever of these terms you do not already have.  Be sure to 
write down exactly what you see here.  Your teacher may give you a quiz on this term (or any of your old ones) at any 
time during the rest of the year, so be sure to review it before classes.

Literati: Since ancient times, the term has come to have several meanings: those who can read and write, those who 
read widely and write skillfully, and those who consider themselves literary experts, but are viewed as conceited (if 
also expert) by everybody else.  (The latter sense of the term is usually used as an insult.) 
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  dissenTers in america and The age of reason  24
Simplicio: There aren’t?

Locke: Not at all!  Take something basic, like “What is, is,” and “It is impossible for the same thing to be and not to 
be.” �  Can you imagine anyone denying something so obviously true?

Simplicio: No!  How could anybody deny it?

Locke: But it is also true that these propositions are so far from having an universal assent, that there are a great 
part of mankind to whom they are not so much as known.�  Children and savages and common laborers right 
here in England have no idea what these propositions even mean!

Simplicio: Oh.  You’re right.  

Locke: How, then, can they be innate?  The fact that a man can learn them proves they were not born with him.  But 
those are not the only evidence that ideas are not innate.  Consider “justice,” for example, as one practical truth 
that is universally received as if it must be innate.  Justice, and keeping of contracts, is that which most men 
seem to agree in.�

Simplicio: Certainly.  Everybody seems to agree that we ought to live up to our agreements.

Locke: So true!  This is a principle which is thought to extend itself to the dens of thieves, and the confederacies of 
the greatest villains; and they who have gone furthest towards the putting off of humanity itself, keep faith 
and rules of justice one with another.4

Simplicio: Then it must be innate, if even thieves accept this principle!

Locke: Really?  I grant that outlaws themselves do this one amongst another: but it is without receiving these as 
the innate laws of nature.5

Simplicio: How can you say that?

Locke: Why, one merely has to look at how they apply them.  They are not innate ideas, but merely rules of 
convenience that they practice within their own communities.  It is impossible to conceive that he embraces 
justice as a practical principle, who acts fairly with his fellow-highwayman, and at the same time plunders or 
kills the next honest man he meets with.6

Simplicio: Good point.  

Locke: You see?  It is due to experience, the necessities they observe in ordering their lives.  Justice and truth are the 
common ties of society; and therefore even outlaws and robbers, who break with all the world besides, must 
keep faith and rules of equity amongst themselves; or else they cannot hold together.  But will any one say, that 
those that live by fraud or rapine have innate principles of truth and justice which they allow and assent to? 7

Simplicio: Well, no, but they may live one way, yet still have these ideas in their hearts!

Locke: Perhaps—but I have always thought the actions of men the best interpreters of their thoughts… .  It is very 
strange and unreasonable to suppose innate practical principles, that terminate only in contemplation.8

Simplicio: Yes, I see your point there.

Locke: And whether or not there might be ideas that produce no action, where is the evidence that the ideas actually 
exist in those who do not act upon them?  Since it is certain that most men’s practices, and some men’s open 
professions, have either questioned or denied these principles, it is impossible to establish an universal 
consent … without which it is impossible to conclude them innate.9

�  Essay Concerning Human Understanding, Book I, Ch. I, par. 4.
�  Ibid.
�  Essay Concerning Human Understanding, Book I, Chap. II, par. �.
4  Ibid.
5  Ibid.
6  Ibid.
7  Ibid.
8  Ibid.
9  Ibid.
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In the Pageant of Philosophy, rhetoric students have already been 
studying some of the early, major philosophers of this intellectual move-
ment in addition to Galileo—namely, Descartes, Pascal, and Hobbes.  
Rhetoric students’ history readings for this week focus on two English-
men: John Locke (who is featured in both Government and the Pageant 
for this week) and Isaac Newton (the philosopher of the Week �5 Pag-
eant script).  The importance of these two men cannot be overestimated.  
Both wrote at about the same time, and both were highly honored by 
their countrymen.  Together, they solidified and popularized the Age of 
Reason, both in Great Britain and internationally.  Locke was a philoso-
pher and a lucid, reasonable political apologist for the Glorious Revolu-
tion, while Newton was a brilliant mathematician who was able to ex-
plain many natural phenomena with elegantly simple formulae.  (In fact, 
he invented a new mathematical system—calculus—in order to do it.)  

Some older students do not have time to study in detail the Age of 
Reason (or, the Enlightenment, as it came to be called as time went on) 
using our Pageant of Philosophy.  For such students, we suggest that you 
use the article below to survey this important intellectual movement in 
the context of your history discussion.  You can continue this thread in 
Week �6 and in Unit 4.  Our focus this week is to connect the Scientific 
Revolution and the Age of Reason.

World Book on the Age of Reason �

Age of Reason was a period in history when philosophers em-
phasized the use of reason as the best method of learning truth.  The 
period of the Age of Reason began in the �600’s and lasted until the late 
�700’s.  The Age of Reason is also called the Enlightenment or the Age 
of Rationalism.  Its leaders included several French philosophers—the 
Marquis de Condorcet, René Descartes, Denis Diderot, Jean-Jacques 
Rousseau, and Voltaire—and the English philosopher John Locke.   

The leaders of the Age of Reason relied heavily on the scientific 
method, with its emphasis on experimentation and careful observation.  
The period produced many important advances in such fields as anato-
my, astronomy, chemistry, mathematics, and physics.  Philosophers of 
the Age of Reason organized knowledge in encyclopedias and founded 
scientific institutes.  

The philosophers believed that the scientific method could be ap-
plied to the study of human nature.  [In this, they typically denied the 
biblical revelation of man’s sinful state and God’s active involvement 
in the lives of people, and instead sought only to employ their reason.  
Thus, they erred in many positions and conclusions.  For Scripture that 
you can use as plumb lines while discussing their views, see the sidebars 
on this and the following page.]  They explored issues in education, law, 
philosophy, and politics and attacked tyranny, social injustice, supersti-
tion, and ignorance.  Many of their ideas were taken up as the ideals of 
the American and French revolutions during the late �700’s.  [Even after 
these revolutions, they did not die away entirely.  We will discern their 
echoes as we study history down to the present.]

The worship of reason.  The philosophers of the Age of Reason 
believed that human beings have a unique advantage over all other crea-
tures because they can reason.  [The Bible teaches us to see this as part 

�  From a World Book article entitled Age of Reason.  Contributor: James Creech, Ph.D., Professor of French and Italian, Miami University.

Scriptural Responses to the Age of Reason

Jeremiah 9:6
“You live in the midst of deception; in their 

deceit they refuse to acknowledge me,” declares the 
Lord. 

1 Corinthians 3:18-23
Do not deceive yourselves. If any one of you 

thinks he is wise by the standards of this age, he 
should become a “ fool” so that he may become 
wise. For the wisdom of this world is foolishness in 
God’s sight. As it is written: “He catches the wise 
in their craftiness”; and again, “The Lord knows 
that the thoughts of the wise are futile.”  So then, 
no more boasting about men! All things are yours, 
whether Paul or Apollos or Cephas or the world or 
life or death or the present or the future—all are 
yours, and you are of Christ, and Christ is of God.

1 Corinthians 1:20-25
Where is the wise man? Where is the scholar? 

Where is the philosopher of this age? Has not God 
made foolish the wisdom of the world? For since in 
the wisdom of God the world through its wisdom 
did not know him, God was pleased through the 
foolishness of what was preached to save those 
who believe. Jews demand miraculous signs and 
Greeks look for wisdom, but we preach Christ cru-
cified: a stumbling block to Jews and foolishness to 
Gentiles, but to those whom God has called, both 
Jews and Greeks, Christ the power of God and the 
wisdom of God. For the foolishness of God is wiser 
than man’s wisdom, and the weakness of God is 
stronger than man’s strength.

Jeremiah 8:5-9
Why then have these people turned away? Why 

does Jerusalem always turn away? They cling to 
deceit; they refuse to return.  

I have listened attentively, but they do not say 
what is right. No one repents of his wickedness, 
saying, “What have I done?” Each pursues his own 
course like a horse charging into battle. 

Even the stork in the sky knows her appointed 
seasons, and the dove, the swift and the thrush 
observe the time of their migration. But my people 
do not know the requirements of the Lord. 

“‘How can you say, “We are wise, for we have 
the law of the Lord,” when actually the lying pen 
of the scribes has handled it falsely?  

The wise will be put to shame; they will be 
dismayed and trapped. Since they have rejected 
the word of the Lord, what kind of wisdom do 
they have?

Proverbs 14:12
 There is a way that seems right to a man, but in 

the end it leads to death.

Proverbs 16:9
 In his heart a man plans his course, but the 

Lord determines his steps.
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liTeraTure suPPlemenT: comParaTive WorldvieWs for liTeraTure

medieval chrisTian  
WorldvieW: 

c. 475-1374

renaissance WorldvieW: c. 1374-1609 age of reason WorldvieW
c. 1609-1715

iTaly and sPain 
(and french ro-
man caTholics) 

england and 
germany (and 

french ProTesTanTs)
chrisTian secular
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God is infinite and personal (tri-
une), but high and removed from 
direct contact with humanity.  A 
nearly infinite number of beings 
(daemons) fill the gap between 
man and God.  On a personal 
level, people rely on Christ, Mary, 
and the saints to mediate between 
them and draw them toward God, 
who is most real.

In Roman Catholic 
Europe, God is still 
in theory most real.  
However, in practice, 
He is not always 
treated this way.  The 
glories of the human 
past and potential for 
humanity’s future 
are center stage.

Reformers like Luther 
(Germany) call for 
a new emphasis on 
Jesus Christ as the 
most real being, who 
alone offers salvation.  
Reformers reject all 
other intermediar-
ies between God and 
man.

Counter-Reforma-
tion Catholics affirm 
the old view of God 
as most real, but also 
the old emphasis on 
Mary and the saints.  
Protestants focus on 
God only as most 
real. 

Fascinated by new 
scientific discoveries, 
secular thinkers focus 
on the created world 
and human potential.  
Most still affirm God 
as prime reality, but 
in practice they begin 
to replace Him with 
“reason.” 
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God created the cosmos out 
of nothing or out of chaos (the 
difference between creating out 
of nothing or out of chaos is not 
always a concern for medieval 
authors) to operate under God’s 
providence but within the vari-
ability of Fortune.  When we 
consider the world from a human 
perspective, Fortune predomi-
nates; when we consider it from 
God’s perspective, His providence 
guides even Fortune.  The earthly 
realm is imperfect and changeable, 
the heavenly realm perfect and 
unchangeable.

The medieval view 
has not officially 
changed.  At the 
same time, the explo-
ration of new lands 
led to an ever-ex-
panding knowledge 
of and interest in the 
world around us.  

Reformers basi-
cally agreed with 
the medieval view 
of creation and the 
imperfect, changeable 
nature of the earthly 
realm.  However, 
they emphasize God’s 
providence.  The 
English were also 
eager (though later) 
participants in the 
Age of Exploration.

Scientific discover-
ies and ideas affect 
both Catholics 
and Protestants, 
though Protestants 
are more receptive 
to them (Roman 
Catholic Church 
leaders forced Gali-
leo to recant some 
of his findings).  

There is a growing fo-
cus on experimenta-
tion and materialism, 
that is, on the world 
around us. 

The discovery of physical laws means that 
the earthly realm seems more “perfect” and 
“unchangeable” (and potentially control-
lable) than formerly.  The idea of Fortune as a 
governing entity is gradually dying away. 

W
ha

T i
s a

 h
um

a
n
 be

in
g

?

Human beings are created in the 
image of God, since they pos-
sess a rational soul (the seat of 
reason).  But human beings, like 
animals and plants, also have an 
animal soul (seat of the passions) 
and a vegetable soul (the governor 
of bodily functions), as well as a 
physical body.  A human being is 
thus a microcosm of all that exists 
in the created world.  Moreover, 
man has a spirit, a mediating prin-
ciple, which connects his soul with 
his body.  Every part of man was 
created good, but the Fall has cor-
rupted these parts, and the desires 
of the flesh are particularly subject 
to this corruption.  A person may 
be restored through the sacrificial 
atonement of Christ, along with 
the moral efforts of the person to 
do good works and to subject his 
passions to his reason, as God gives 
him grace.

As Roman Catholic 
Church corruption 
mounts and classical 
works become more 
widely read, the view 
of a human being 
shifts from an em-
phasis on the sinful-
ness of humanity and 
the need for humility 
before God to an in-
creasing pride in the 
beauty of the human 
form, the greatness of 
the human intellect 
and spirit, and the 
magnificence of hu-
man achievements.  
This is what we call 
“Romans � Human-
ism.”

The Reformers are 
neither oblivious to 
nor unappreciative 
of the new classical 
works which are be-
coming available, but 
they practice what 
we call “Psalm 8 Hu-
manism,” focusing on 
the individual human 
being’s relationship 
with God through 
salvation in Christ 
alone (not through 
moral efforts).  They 
emphasize direct 
knowledge of God 
and responsibility to 
Him through reading 
Scripture for oneself, 
prayer, etc.  

Both Roman Catho-
lics and Protestants 
begin to grapple 
with the thinkers’ 
growing tendency 
to describe human 
experience, values, 
morality, and reality 
in terms of science 
and natural law, 
with little or no 
reference to God.

Thinkers now begin 
to say that man is a 
sophisticated ma-
chine which can be 
perfected with time, 
through rational 
thought and scientific 
advances.  Eventu-
ally man can control 
his world, health, 
mind, and passions.  
He may even learn 
to control his flaws 
and do away with 
evil, thus perfecting 
himself. 

As discoveries of natural laws multiply, 
human beings are believed to be more 
predictable, just as the planets and things 
in the earth have been seen to be predict-
able.  Human beings are no longer thought to 
have three souls and a mediating spirit, but 
instead, a body and a mind. 

Chart continues on the next page…
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Teaching objecTives: elecTives

Threads: Geography Teacher’s Notes, p. 52-54
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Study important landforms of the Pennsylvania and Delaware regions.  
Continue your memorization of the thirteen original colonies.




Rh
et

or
ic

Study important landforms of the Pennsylvania and Delaware regions.

Threads: Fine Arts and Activities Teacher’s Notes, p. 54-56
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Plant a small garden with some corn or beans.
Make imitations of supplies that young colonists would have had for learning at school or home.
Take a field trip to an Amish, Moravian, or Mennonite community if you have not already.





Up
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m
m

ar

Complete activities or worksheets that reinforce learning about the establishment of the colonies.

D
ia

le
ct

ic

Rh
et

or
ic Read about and, if possible, listen to the music of Johann Sebastian Bach.

Learn about ways that Native Americans communicated with each other and make crafts to display your 
knowledge.




Threads: Church History Teacher’s Notes, p. 56-58

D
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Learn details about Quaker beliefs.
Learn about the history of the Pietists and how they came to America.
Consider the challenges that the Age of Reason posed to the church.
Learn how scientific reasoning tempted many Christians to adopt a deistic view of God as the Great 
Clockmaker.






Threads: Government Teacher’s Notes, p. 58-59

Rh
et

or
ic

Introduce students to John Locke, whose ideas about political philosophy shaped the American Revolution.

Threads: Philosophy  Teacher’s Notes, p. 59-61

Rh
et

or
ic

Explore the question of where humans get their ideas by studying the English philosopher John Locke.
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THREADS provide the main emphases of the 
week at a glance and offer the teacher objective 
goals so necessary to unit study. Threads also 
list page numbers for easy reference to teacher’s 
notes within each week-plan.

READING ASSIGNMENT CHARTS are orga-
nized on four learning levels so that all students 
are reading about the same historical topic, but 
using resources specially chosen for their reading 
ability and level of comprehension.

WEEKLY OVERVIEW CHARTS show you the 
week at a glance for all suggested activities 
except reading. They are written to the students 
to encourage independent planning, but you are 
the teacher and will be able to guide the student’s 
choices each week.

WRITING ASSIGNMENTS are organized into 
12 levels to keep your students challenged at their 
own levels! Assignments cover a wide range of 
genres to give you a rich writing program, while 
remaining tied into the content of each week’s 
history topic.

STUDENT ACTIVITY pages detail assignments 
mentioned in the Weekly Overview Pages. Activi-
ties, discussion questions, geography assignments 
and more are all spelled out here, and addressed 
to the student.

PAGEANT OF PHILOSOPHY is the unique way 
we approach philosophy throughout history ... and 
have fun doing it! Enjoying a play format, students 
and parents follow the adventures of Simplicio, 
the questioner, as he dialogues with the famous 
minds of the ages. 

TEACHER’S NOTES supply detailed information 
by discipline. You learn in summary what your chil-
dren are reading about in detail. Because you are 
“in the know,” you can be the teacher every week 
while streamlining your preparation time.

SUPPLEMENTS contain bonus information that 
will benefit your student, and are not included 
in all weeks. They can include anything, from 
in-depth articles to extra instructions for extended 
projects. 



What is the Loom?
The Loom is a collection of documents that apply to 
more than just one week-plan. On the Loom, you’ll find...
»» Summer reading list: assignments for students to 

complete before starting the first unit of each year-plan 
»» An important Year-Plan Introduction, with in-depth 

information about our philosophy of education and many 
useful tips for getting started with your new curriculum 

»» Digital copies of all the Student Activity Pages in 
your printed manual, so that you can print out work 
pages, instructions, or student questions as many times 
as they are needed week to week or year to year

»» Digital copies of all Supplements: print and use as 
needed, or access digitally

»» Digital resources provide important helps for teaching 
rhetoric-level Literature

»» Extra hands-on activity helps for some projects
»» Writing Level Overview: a helpful tool for placing 

your students in the proper writing level at the start of 
the year.

»» Detailed information for figuring out how to give high 
school credits for Tapestry work, or write a transcript

»» The Book Updates Index, which offers information 
on replacement books in case the ones listed in your cur-
riculum become unavailable, as well as updated reading 
assignment charts.

If your Tapestry plan is in development, your version of the 
Loom is available only at the Tapestry website until year-
plan redesign is completed.

5

Teacher’s NotesTeacher’s Notes

The structure of Tapestry

What is a week-plan? It’s a plan of study for one typical 
school week, based on the pace that a high school student 
must keep in order to cover all of world history, literature, 
church history, government, philosophy, and arts in a four-
year time frame. 

Remember, you are the teacher! Tapestry is your tool, 
not your master. Each week-plan presents a veritable edu-
cational buffet of options: reading assignments, activities, 
questions to answer, writing assignments, and more! What 
does all this mean? As with any buffet, you simply can’t 
eat it all. You must customize this curriculum to your unique 
family. No one student will do all the suggested reading 
and activities.

How do you choose? This is a question that many 
teachers ask. The answer is, “you just have to try it.” While 
reviewing this Simple Start Guide will give you confidence 
to begin, you’ll gain far more expertise at customizing 
Tapestry by simply starting school with your first week-plan 
and learning to tweak as you go! Be patient with yourself 
and your students. It takes time to learn new ways of doing 
school. But the rewards are worth the effort!

Colors have meanings! Look at the top of each page to 
check the section of the week-plan: 

Threads

Overview/Reading Assignments

Writing Assignments

Student Activity Pages

Pageant of Philosophy

Supplements

What is a week-plan?

Dialectic Rhetoric
Upper 

Grammar
Lower 

Grammar

Look at the bottom of charts and Student Activity Pages 
to see learning level indicators:



LOWER GRAMMAR
•	 Non-fluent reader
•	 Approximately grades K–3
•	 Enjoys learning basic facts

UPPER GRAMMAR
•	 Independent reader
•	 Approximately grades 3–6
•	 Enjoys memorizing concrete,  

sequential facts

DIALECTIC
•	 Reads to learn
•	 Approximately grades 6–9
•	 Enjoys making connections and 

learning to debate

RHETORIC
•	 Reads the Great Books
•	 Approximately grades 9–12
•	 Enjoys analyzing and synthesizing 

ideas and arguments

What are  
learning levels?
Most Tapestry assignments are divided into four distinct 
learning levels. These levels roughly correspond with 
certain age ranges, but are broad enough that you can 
adjust your student up and down as suits his individual 
development.

The overlap of grade levels is intentional. Students develop 
at different rates, while traditional grade levels are tied 
to chronological ages. Remember, Tapestry is designed for 
stages, not ages.

6

Threads
The first two or three pages of each week-plan are de-
signed to provide teachers with the main emphases of the 
week-plan. Threads offer objective goals for the week so 
that you are assured that you’ve covered the right amount 
of information for the week.

1  The week-plan title and 
number are found here.

2  These colored page 
edges make quick ref-
erence tabs, so finding 
your place is easy once 
you learn the color codes 
(purple for Threads, yel-
low for Overview pages, 
etc!)

3  Threads are divided 
by subject, so you can 
quickly see your goals for 
each discipline.

4  Colors on the left 
show learning levels: 
red for lower grammar, 
gold for upper grammar, 
green for dialectic, and 
blue for rhetoric!

5  Quick lookup page 
numbers function as 
a table of contents for 
the Teacher’s Notes in 
each week-plan. They 
mean you never need 
to go hunting for helps 
for teaching the week 

— we tell you just where 
to find them.

Note these key features:

The week-plan
Threa

ds
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    dissenTers in america and The age of reason  24
Teaching objecTives: core subjecTs

Threads: History Teacher’s Notes, p. 28-45

Lo
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m
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Study the early histories of Pennsylvania and Delaware.
Learn about the founder of Pennsylvania, William Penn.
Read about Quakers and learn some basic information about their beliefs.





Up
pe

r G
ra

m
m

ar

Study the early histories of Pennsylvania and Delaware.
Learn about the founder of Pennsylvania, William Penn.
Read about how the desire to worship God freely was one reason for the founding of Pennsylvania.
Introduce James II and the Glorious Revolution.






D
ia

le
ct

ic

Learn about the founding of the Quaker colony, Pennsylvania.  Because this colony originally included land 
that became Delaware, learn also about the founding of Delaware.
Read about the reigns of James II, William and Mary, and the Glorious Revolution.
Learn how Scotland and England joined their Parliaments to become Great Britain during Queen Anne’s 
reign.  See how both countries were represented in a new flag.






Rh
et

or
ic

Learn about the founding of the Quaker colony, Pennsylvania.  Because this colony originally included land 
that became Delaware, learn also about the founding of Delaware.
Continue learning about Louis XIV of France, studying events in Europe up until Louis’s death in �7�5.
Read about the reigns of James II, William and Mary, and Anne of Great Britain.
Learn about the War of the Grand Alliance (the Nine Years’ War; also called King William’s War in Ameri-
ca) and the War of the Spanish Succession (also called Queen Anne’s War in America), both of which estab-
lished a new balance of power in western Europe.
Study the Great Northern War in eastern Europe, in which Leopold I, young Peter the Great, and the Swed-
ish king, Charles XII, fought territorial wars to establish new hierarchies.









Threads: Writing  Writing Assignment Charts, p. 8-10

A
ll 

Le
ve

ls Student assignments are found in the Writing Assignment Charts contained in this week-plan.  Make sure 
your child writes every week! 
Teachers should consult Writing Aids or their choice of writing handbook each week for additional help in 
teaching the week’s assignment.   





Threads: Literature Teacher’s Notes, p. 45-52
A

ll 
Le

ve
ls

Teachers will find background information, discussion scripts, and answers to student worksheets or  
questions in the Teacher’s Notes. 
Students should consult the Literature row of the Reading Assignment Charts for this week’s recommended 
assignments.   
Optional worksheets for dialectic, upper-grammar, and lower-grammar students are found in the Student 
Activity Pages.






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Primary resources

hi
sT

o
ry

: c
o
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The New Americans, 
by Betsy Maestro  
(J 970) p. �7-�8

☐ The Awakening of 
Europe, by M.B. Synge, 
chapters �8-4�, 46-49
Making Thirteen 
Colonies, by Joy Hakim 
(J 97�) chapters �8-�0, 
�8, �7

☐

☐

This Country of Ours, 
by H.E. Marshall, 
chapters XXVI, 
XXXIII-XXXIV, and 
XL

☐ The Colonial Period: 1607-
1750, edited by Brenda Stal-
cup (97�) p. ��5-�6�

☐

hi
sT

o
ry

: i
n
-d

eP
Th

William Penn: 
Founder of the 
Pennsylvania Colony, 
by Bernadette L. 
Baczynski

☐ Freedom Seeker, by 
Gwenyth Swain

☐ Our Island Story, 
by H.E. Marshall, 
chapters LXXXVI-
LXXXIX
Anne Hutchinson: 
Religious Leader, by 
Beth Clark

☐

☐

The Age of Religious Wars, 
1559-1715, by Richard S. 
Dunn (940) p. �94 (second 
paragraph, on James II) -�98, 
���-��6 (stop at Religious 
Art), �4�-�46 (on Locke), and 
�59-�89 (stop at “Peter the 
Great”)

☐

suggesTed read-aloud
Colonial Living, by Edwin Tunis (J 9�7) p. 99-�04 (stop at “The Coastal Colonies”)☐

governmenT elecTive
Second Treatise on Govern-
ment, by John Locke, chap-
ters �-�, and 5 (Key Docu-
ments in Government Studies 
2 CD)

☐

liT
er

a
Tu

re

The Courage of 
Sarah Noble, by Alice 
Dalgliesh (JUV FIC-
TION) chapters �-5 
(Week � of �)

☐ Blackthorn Winter, by 
Douglas Wilson, chap-
ters IX-XIII  
(Week � of �)

☐ The Witch of Blackbird 
Pond, by Elizabeth 
George Speare (JUV 
FICTION) chapters 
�-7 (Week � of �)

☐ beginning and conTinuing levels
“Age of Reason Frameworks” 
document on the Loom
Review “Medieval Frame-
works” and “Renaissance 
Frameworks” documents on 
the Loom.

☐

☐

a
rT

s a
n

d 
a

c
Tiv

iTi
es

Colonial Kids, by 
Laurie Carlson  
(J 97�) p. 7�-7�, 78-
79, 8�-85, �0�-�08, 
���-���

☐ America: Ready-To-
Use Interdisciplinary 
Lessons & Activities, by 
Dwila Bloom, sections 
�-�, �-�A and B, �-�, 
�-6, �-7, �-9, �-�0, �-��, 
�-��, �-��, �-�4, and 
�-�5

☐ The Gift of Music, by 
Jane Smith, chapter �  
More Than Moccasins, 
by Laurie Carlson  
(J 97�) p. �6�-�8�

☐

☐

The Story of Architecture, by 
Jonathan Glancey (7�0) 86-87
Music:  An Appreciation, by 
Roger Kamien, p. �0�-���, 
���-�4�

☐

☐

W
o

rl
dv

ie
W

church hisTory church hisTory church hisTory
The Church in History, 
by B.K. Kuiper, chapter 
�� (sections 9-�0), 
chapter �� (section 
8), and chapter ��

☐
church hisTory elecTive

Church History in Plain 
Language, by Bruce Shelley, 
chapter ��
The Foxe’s Book of Martyrs, 
by John Fox (�7� FOX)  
p. �75-�97, ��4-��7

☐

☐

PhilosoPhy elecTive
Pageant of Philosophy supple-
ment: Locke’s Experience
The Story of Philosophy, by 
Bryan Magee (�80) p. �0�-�09

☐

☐

Lower Grammar Upper Grammar Dialectic Rhetoric
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Reading Assignments
All students are reading about the same historical topic, but 
using resources specially chosen for their reading ability 
and level of comprehension. Weekly, the Primary Page 
provides families with all they will need for a week’s read-
ing assignments.

1

2

3

1  Reading charts are 
divided horizontally 
by subject. You only 
need to assign books 
in disciplines that your 
student is covering! 

2  Read-alouds add inter-
est and more information 
to your week. Designed 
for grammar and 
dialectic levels to hear 
together, these book 
choices do not answer 
questions found in the 
Student Activity Pages. 
They simply promote 

“couch time” and provide 
a bigger glimpse into the 
time frame at hand.

3  Sometimes a chart block 
will have no assign-
ment in certain subjects. 
This is fine!

4  Here on the Primary 
Page we have tried 
to assign a reasonable 
amount for an average 
student on that learning 
level to read in a week. 
But, you are the teacher! 
Assign as much or as 
little as is right for your 
student.

4
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 dissenTers in america and The age of reason  24
alTernaTe or exTra resources

Te
xT

bo
o

ks

The Story of the World,  
Volume 2, by Susan 
Wise Bauer, chapters �5 
(sections two and three), 
chapter �� (first section 
only)

☐ Streams of Civilization, 
Volume 2, by Garry J. 
Moes, p. 55-56 (section 
on Hobbes only), �05-
�07 (stop at “British-
French Rivalry”)
Heritage of Freedom, 
by Lowman, Thomp-
son, and Grussendorf, 
p. 44-45 (stop at James 
Oglethorpe)

☐

☐

Western Civilization 
(Combined Edition)  
by Jackson J. Spielvogel  
p.  4��-4�5 (stop at Abso-
lutism), 4�7-440 (stop at 
European Culture), 47�-
478 (stop at Voltaire)

☐

hi
sT

o
ry

: s
uP

Pl
em

en
T The Thirteen Colonies, 

by Brendan January, 
p. �5-�8
Amish Home, by Ray-
mond Bial (J 97�)
Kings and Queens 
of England, by John 
Green, p. ��-�4

☐

☐

☐

The Kings & Queens of 
England & Scotland, by 
Plantagenet Somerset Fry 
(94�) p. �44-�55

☐ The Story of the Thir-
teen Colonies, by H.A. 
Guerber, p. 96-97, �04-
�07,  ���-��4, ��9-���, 
��8-���

☐ Sweet Land of Liberty, by 
Charles Coffin, chapters 
XV, XIX, XXII, XXIV-
XXVI
Birth of a New Physics, by 
I. Bernard Cohen (5�0) 
chapters �-5 (Week � of �)

☐

☐

liT
er

a
Tu

re

Just Plain Fancy, by 
Patricia Polacco (JUV 
FICTION)

☐ A Humble Life, by Linda 
Oatman High (J 8��)

☐ Madeleine Takes Com-
mand, by Ethel C. Brill 
(Week � of �)

☐

a
rT

s a
n

d 
a

c
Tiv

iTi
es Kids’ America, by Ste-

ven Caney (J 745)
☐ Native Americans (Make 

It Work!) by Andrew 
Haslam (J 970) p. �4-45

☐ Galileo for Kids, by 
Richard Panchyk (JUV 
BIO) chapter 4
Life as a Colonist, by 
Bob Rybak, chapters 
�-4

☐

☐

W
o

rl
dv

ie
W

From Plato to Derrida, by 
Forrest Baird and Walter 
Kaufmann, selections on 
Locke
A History of Christianity 
in the United States and 
Canada, by Mark Noll, 
p. 60-7�, 86 (start at “The 
Early Eighteenth Cen-
tury”)-90
Characters of the Refor-
mation, by Hilaire Belloc, 
chapters ��-�4
Faith in the Age of Rea-
son, by Jonathan Hill, 
chapter 5

☐

☐

☐

☐

en
ri

c
hm

en
T Where am I?,  by A.G. 

Smith (J 9��) p. 66-68
☐ VIDEO: Man in the Iron 

Mask: Literary Master-
pieces (�977)

☐

Lower Grammar Upper Grammar Dialectic Rhetoric
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The week-plan

On the Alternate or Extra Page we list additional titles 
that may or may not be in print, in case you have trouble 
finding a recommended book or want to dig deeper into the 
subject matter. All of these books should be regarded as 
totally optional.

1

2

3

4

5

1  Many old favorites are 
listed here: take a look in 
your public library if you 
wish to supplement the 
primary resources we 
list. You may also want 
to check your own home 
bookshelves — many 
titles listed here are 
popular among home-
schooling families.

2  The history supple-
ment row lists optional 
books that are not guar-
anteed to answer ques-
tions from the Student 
Activity Pages. Enjoy 
these optional books if 
you are expanding your 
week.

3  There are no worksheets 
or helps available for 
these titles, but they 
do provide excellent 
alternatives if you have 
already read the primary 
suggestions.

4  These activity books 
are easily substituted 
for those listed on the 
primary page.

5  Supplemental world-
view assignments 
offer greater depth and 
help with church history 
studies or praying for 
unreached peoples. 

Alternate or Extra Page
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Learn about 
the founding of 
Pennsylvania and 
Delaware.
Enjoy learning 
about William 
Penn and his 
involvement in 
the new colony of 
Pennsylvania.
Read about some of 
the basic beliefs of 
Quakers.

☐

☐

☐

Learn about the found-
ing of Pennsylvania and 
Delaware.
Enjoy learning about 
William Penn and his 
involvement in the new 
colony of Pennsylvania.
Read about how the 
desire for religious 
freedom was one reason 
that Quakers settled in 
Pennsylvania.
Introduce James II and 
the Glorious Revolution.

☐

☐

☐

☐

Learn about the found-
ing of  Pennsylvania and 
Delaware.
Learn about the reigns 
of James II, William and 
Mary, and the Glorious 
Revolution.
Learn how Scotland and 
England joined their Par-
liaments to become Great 
Britain during Queen 
Anne’s reign. 

☐

☐

☐

Learn about the found-
ing of  Pennsylvania and 
Delaware.
Continue learning about 
Louis XIV of France and 
read about the reigns of 
James II, William and 
Mary, and Anne in Great 
Britain.
Learn about the War of 
the Grand Alliance, the 
War of the Spanish Suc-
cession, and the Great 
Northern War.

☐

☐

☐

Pe
o

Pl
e

William Penn
George Fox
Quakers
Charles II

☐
☐
☐
☐

James II
William III and Mary
Anne of Great Britain
Duke of Marlborough
William Penn
Anne Hutchinson
Cotton Mather

☐
☐
☐
☐
☐
☐
☐

James II
William III
Queen Mary
Anne of Great Britain
Charles XII of Sweden
Peter I (the Great)
Leopold I (Holy Roman 
Emperor)
William Penn
Cotton Mather
Anne Hutchinson
Johann Sebastian Bach

☐
☐
☐
☐
☐
☐
☐

☐
☐
☐
☐

vo
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Recognize or spell (op-
tional) these words: 

Quaker
freedom
equality
pacifist
religion
assembly
treaty
survey
treason

☐
☐
☐
☐
☐
☐
☐
☐
☐

All lower-grammar words, 
plus these:

ambassador
radical
nonconformist
fanatic
magistrate
Friend
conspiracy
confiscation

☐
☐
☐
☐
☐
☐
☐
☐

Add the following dates to your time line this week:
1650-1722
1658-1705
1681

1682-1725
1685-1750
1685-1688
1688
1689-1702
1689-1697

1691
1697-1718
1701-1714

1702-1714

Life of Duke of Marlborough 
Reign of Leopold I as Holy Roman Emperor
Charles II grants Pennsylvania to William Penn, 
who then leases Delaware territories as well.
Reign of Peter I (the Great) of Russia
Life of Johann Sebastian Bach, composer
Reign of James II of England
Parliament triumphs in the Glorious Revolution.
Reign of William III and Mary of England
War of the Grand Alliance (Seven Years’ War or, in 
the colonies, King William’s War)
Massachusetts is made a royal province.
Reign of Charles XII (of Sweden)
War of Spanish Succession (also called Queen 
Anne’s War in the colonies)
Reign of Anne of Great Britain

Lower Grammar Upper Grammar Dialectic Rhetoric
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Overview
Weekly, these two charts show the student all of his op-
tions (except reading and writing assignments) at a glance. 
They are written to the students to encourage independent 
planning, but you are the teacher and will be able to guide 
the student’s choices each week.

1

2

3

4

1  Student Threads are 
the weekly Threads 
rephrased for the benefit 
of your student.

2  People introduces 
students to important 
historical figures they 
may encounter in the 
week’s reading.

3  Younger students are 
given a set of words 
that may appear in 
the week’s reading, and 
which may be used for 
vocabulary memorization, 
spelling words, or just 
as an easy way for you 
to familiarize them with 
words of the period.

4  Older students are 
encouraged to add this 
short, weekly list of 
dates to a cumulative 
time line project. This 
four-year activity can 
be started with any 
year-plan. This work will 
aid students in making 
connections between 
simultaneous events oc-
curring across oceans.

First Page

8
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Continue the Colonial 
America project that you 
have been working on.  
(Week 5 of 8)
Plant corn or beans.
Make a book cover.
Make your own almanac 
by creating a calendar.  
Make a quill pen and ink.
Craft an imitation horn-
book or slate.
Learn some basic embroi-
dery stitches.
Design your own book-
plates.

☐

☐
☐
☐

☐
☐

☐

☐

Continue the Colonial 
America project that you 
have been working on.  
(Week 5 of 8)
Complete worksheets 
and activities from your 
resource book.

☐

☐

Continue the Colonial America project that you have 
been working on.  (Week 5 of 8)
Design a petroglyph or a pictograph.
Make a totem pole.  
Do some sand painting using sand or cornmeal.
Draw symbols that represent each year of your life.
Make a story stick.
Decorate a dowel rod and create an “owner stick.”  
Make some birch bark transparencies.  

☐

☐
☐
☐
☐
☐
☐
☐

g
ro

uP
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c
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Continue the Colonial 
America project that you 
have been working on.  
(Week 5 of 8)
Make a list of interesting 
proverbs.
Make a quill pen and 
some ink.
Craft an imitation horn-
book or slate.
Plan a field trip to an 
Amish, Moravian, or 
Mennonite community.

☐

☐

☐

☐

☐

Continue the Colonial 
America project that you 
have been working on.  
(Week 5 of 8)
Complete worksheets 
and activities from your 
resource book.

☐

☐

Continue the Colonial America project that you have 
been working on.  (Week 5 of 8)
Learn some sign language and try to communicate 
with someone else.
Communicate with other co-op members using sig-
nals from a flashlight.
Use a “talking feather” to take turns during discus-
sion time.
Tell a story using a bag with props.

☐

☐

☐

☐

☐

g
eo
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Continue to memorize the original thirteen colonies.
Learn the prominent geographical features of Pennsylva-
nia and Delaware.

☐
☐

Continue to memorize the original thirteen colonies.
Learn the prominent geographical features of Penn-
sylvania and Delaware.

☐
☐

Lower Grammar Upper Grammar Dialectic Rhetoric
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The week-plan

1

2

3

1  This first Activities 
row is designed to give 
students ideas for indi-
vidual projects. Details 
are provided in related 
resources or the Student 
Activity Pages.

2  The Group Activities 
row gives co-ops or 
families the opportunity 
to engage in team build-
ing or group interaction 
while enhancing learning.

3  The Geography row 
summarizes the student 
assignments that are 
expanded in the Student 
Activity Pages. Families 
will need age-appropri-
ate atlases in order to 
complete the geography 
assignments.

Second Page

You may want to purchase our sup-
plemental product called Map Aids. 
Print off as many custom-drawn, 
learning-level specific outline maps 
as you need each week to allow your 
students to complete their geography 

assignments. Then, your students can check his answers 
with the provided teacher’s maps!

MapAids

a

Year  One: The History of Redemption



Writing Assignments
Writing assignments are found on pages 8–10 each week. 
There are 12 learning levels that correlate with normal 
grade levels. You are the teacher! You can mix and match 
by jumping between levels, weeks, and units. More choices 
mean total flexibility!
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level genres insTrucTions and ToPics

9 Speech Writing (Week � of 4)☐

The ability to communicate something to a group of people is a valuable 
skill.  Read about writing speeches in Writing Aids or your handbook.
Start to plan your speech by choosing a topic with your teacher’s help.  
Here are some suggested topics based on your historical and literary 
studies from this unit:

The Pilgrims: Models of Christian Courage and Their Lessons for 
Us Today
Lessons for Today from the Founding of Jamestown
America’s Founding Families: Inspiring Lessons from Colonial 
Times

Decide how long your speech will be.
If you need research resources for your speech, plan a trip to the library 
with your teacher.
File any notes that you take under “Work in Progress” in your Grammar 
and Composition Notebook.

☐

☐

☐

☐
☐

☐
☐

☐

10 Biography (Week � of 6)☐
Write a rough draft this week.
Continue to research, looking for interesting information to include in 
your paper.

☐
☐

11 Essay of Definition☐

Read in Writing Aids or your handbook about essays of definition.
You may choose your own term to define, or write on one of these:

Liberty: What does it mean in civil, personal, and spiritual senses?
Slavery: Does the Bible teach that it’s okay?  If not, what does it mean 
to be a slave to Christ?  Consider Jesus’ words in Mark �0:44-45.
Rights: Do we as Christians have rights?  Were wives and slaves 
given civil rights in Deuteronomy and Leviticus?  If so, what does 
Paul mean in � Corinthians 7:�7-�4?

☐
☐

☐
☐

☐

12 Historical Fiction (Week 5 of 5)☐

Finalize and print your draft.
Consider adding illustrations.
Make a cover page.
Be sure to include a citation page if necessary.

☐
☐
☐
☐
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1

2

1  Writing Assignments are 
summarized by genre, 
so you know at a glance 
what your student is 
working on this week.

2  Instructions and 
topics give specific, 
weekly direction for your 
student.

3  While roughly correlated 
to grade levels, we know 
that many students need 
customized train-
ing. Thus, you should 
feel free to adjust your 
student lower or higher 
depending on his skill 
level.

Many parents need a handbook to use along with our 
writing assignments. We highly recommend Writing Aids, 

our companion guide for students 
and teachers! This book/digital 
combination package offers teacher 
summaries, teaching, and grading 
tools for all students, K–12, for the 
entire life of your homeschool, as 
well as writing samples.



writing
aids

by m
arcia som

erville
w

/ dana cayw
ood

&
 cj som

erville



by
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arcia som
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liTeraTure

Worksheet for The Courage of Sarah Noble, by Alice Dalgliesh
Practice finding page numbers and chapter titles in your book.  Using only the Table of Contents, answer the following 
questions.

Which chapter is entitled “Night in the Cave”?  

Which chapter is entitled “Night of Fear”? 

What is the title of chapter 1? 

Which chapter begins on page 23? 

Which chapter begins on page 47? 

On which page does the chapter entitled “Keep up Your Courage” begin? 

Which chapter includes page 21?

1.

2.

3.

4.

5.

6.

7.

Which chapter includes page 41? 

Which chapter includes page 10? 

  On which page does the last chapter of the book begin?

8.

9.

10.

2-24.indd   13 11/14/2007   1:06:16 PM

Student Activity Pages
Weekly, these pages provide worksheets, questions, or 
other assignments for students. The information is written 
to the student, but you will help him choose wisely so 
that he can learn through a variety of modalities — visual, 
tactile, or auditory.

1

2 3

1  For grammar and dialec-
tic students, colorful 
worksheets provide 
reinforcement activities 
for the Literature selec-
tion students read.

2  Weekly, a colored 
quarter circle in the 
lower corner tells your 
student which pages are 
meant for him. 

3  Additionally, in 
Student Activity 
Pages for grammar and 
dialectic levels are found 
ideas for activities 
and hands-on projects 
and geography assign-
ments that make learn-
ing come alive for many 
young students.

Digital copies of Student Activity Pages are found 
on the Loom so that you can print them as needed.

The week-plan

For more great grammar-level activities, be sure to check 
out the Lampstand Press Lapbooks — available in 
digital or kit forms — and watch history unfold in your 
child’s hands!
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dialecTic level

hisTory

Accountability Questions
What changes occurred in New England colonial governments under King James II and King William?
What events led to the hysteria of the Salem Witch Trials?
In what year was Pennsylvania founded, and by whom?
What was the Glorious Revolution of �688?  What made it glorious?
Queen Anne was the last of the House of Stuart.  Draw a simple family tree that shows all of the Stuart monarchs.
Why was a new flag adopted during the reign of Queen Anne of Great Britain?  What does it symbolize?

Thinking Questions
Prepare to discuss the life and beliefs of Anne Hutchinson.  

What were the core beliefs for which she stood?
Why were her beliefs troublesome to Puritan leaders in Massachusetts?

Use your concordance to find a biblical basis for the leaders of Salem Settlement to have been justified in putting 
people to death for witchcraft.  Where, then, was their error?
What things does H. E. Marshall find to commend in the events that took place in Salem Settlement at the time of 
the Witch Trials (��8, This Country of Ours)?  Do you agree with her?  Why, or why not? 
William Penn founded Pennsylvania as a Quaker haven.  Think about the ways that his Quaker beliefs affected life 
in Pennsylvania.  Prepare to discuss both strengths and weaknesses of Quaker practices.
Note in this week’s readings the emphasis on names and what they mean.  What did William Penn name his new 
colony’s capital city, and what did the name mean?  If you were to found a city, what would you name it, and why?

fine arTs and acTiviTies

Choose a few of the following activities to complete this week.
Continue the Colonial America project that you have been working on.  (Week 5 of 8)  

From More Than Moccasins:
Design a petroglyph or a pictograph.
Learn some sign language and try to communicate with someone else.
Make a totem pole.  You might even want to learn how to carve a wooden one by hand.  Because you will need 
special instruction for this, ask your teacher to help you find an appropriate resource person.
Try sand painting using sand or cornmeal.
Draw symbols that represent each year of your life since birth.
Use a flashlight to see if you can communicate with someone else, similar to Indian smoke signals.  
Using a tongue depressor, make a story stick.
Decorate a dowel rod with your own unique design to create an “owner stick.”  
Make some birch bark transparencies like the ones Chippewa girls made.  You will need construction paper and a 
hole punch.  See how many different designs you can make.
Have a family or co-op discussion and use a “talking feather” to learn to avoid interrupting people while they are 
speaking.
Decorate a bag and put special props in it.  Use these props to help you tell a story to your family or co-op.

�.
�.
�.
4.
5.
6.

�.



�.

�.

4.

5.

�.

�.
�.
4.

5.
6.
7.
8.
9.
�0.

��.

��.
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Pages for older students (dialectic and rhetoric levels) 
include questions that prepare them for discussions. These 
are divided into Accountability and Thinking Questions each 
week. Be sure to read the Loom supplement so you get the 
most out of these resources!

1

3

1  Accountability 
Questions (AQs) help 
students find and focus 
on the main ideas for 
each weekly history 
topic. Answers to AQs 
are found in books listed 
on the Primary Reading 
Assignment Chart.

2  Thinking Questions 
(TQs) are not typi-
cally factual in nature. 
Students must  often ex-
trapolate answers from 
their readings. They may 
not reach the full answer 
before discussion time, 
when you, the teacher, 
will help them connect 
the dots. The purpose 

for these questions is 
to “prime the pump” for 
discussion time, where 
you lead your child by 
Socratic questioning 
to form his own Christian 
worldview.

3  Weekly, rhetoric 
Literature directions 
lead older students 
through detailed analy-
ses of the Great Books.

2

Student Activity Pages continued
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The PageanT of PhilosoPhy 

locke’s exPerience
(Simplicio stands on a bare stage, holding a Bible, looking around.  Locke enters with a sign, “John Locke, 1685-1753.”)

Locke: Young man, are you looking for something?

Simplicio: I have been looking for truth, but I seem to be more confused than ever.  

Locke: Really?  Why is that?

Simplicio: I’ve talked to so many different people, with so many different ideas!  Hobbes, for example, or Descartes—
do you understand either of them?

Locke: I understand them, although I disagree with some of their methods and conclusions.  I do agree with 
Descartes’s thought that it is worth our while to search out the bounds between opinion and knowledge.�

Simplicio: Yes, I remember him talking about that, trying to doubt everything so that he could find certainties.  His 
conclusions were that once he knew that he existed, he could figure out everything else that mattered.  But is that 
right?  How much can we really know?

Locke: Not everything, by far—our understanding comes exceeding short of the vast extent of things—yet we 
shall have cause enough to magnify the bountiful Author of our being, for that proportion and degree of 
knowledge he has bestowed on us.�

Simplicio: Oh, are you a religious man, Mr. …  I’m sorry, I don’t even know your name!  I’m Simplicio.

Locke: My name is John Locke, Simplicio, and yes, I am a Christian.  I see from your Bible that you are a believer, too!

Simplicio: (uncomfortably)  Um, not quite.  I’m a seeker, though.  I’m trying to find the truth.

Locke: If you want truth, you have got the right book!  I have written a couple of treatises on the reasonableness of 
Christianity.�  

Simplicio: Christianity may be reasonable, Mr. Locke.  It may even be true.  But what I am really looking for are the 
things we can know for sure, not just the things we have to take on faith.

Locke: There are some things we can be sure of, Simplicio.  I think it is beyond question, that man has a clear idea 
of his own being; he knows certainly he exists, and that he is something.  He that can doubt whether he be 
anything or no, I speak not to; no more than I would argue with pure nothing.4

Simplicio: Yes, that’s what Descartes said.  I won’t argue with that—but what difference does that make?

Locke: Why, it makes a great difference!  To show … that we are capable of knowing, i.e., being certain that there 
is a God, and how we may come by this certainty, I think we need go no further than ourselves, and that 
undoubted knowledge we have of our own existence.5

Simplicio: How so?

Locke: Think about it, my boy!  Since we exist, we know there is some real being.  But we know that nonentity 
cannot produce any real being.  Therefore it is an evident demonstration, that from eternity there has been 
something; since what was not from eternity had a beginning; and what had a beginning must be produced 
by something else.6  And as being must come from being, so all power must come from some preexisting 
power; 7 and all wisdom must come from some wise and knowing source.8  Thus, from the consideration of 

�  Locke, An Essay Concerning Human Understanding, Introduction, par. �, accessed online Oct. �, �007 <http://oregonstate.edu/instruct/
phl�0�/texts/locke/locke�/contents�.html>.
�  Essay Concerning Human Understanding, Introduction, par. 5.
�  The Reasonableness of Christianity as Delivered in the Scriptures (�695); Vindications of the Reasonableness of Christianity (�697).
4  Essay Concerning Human Understanding, Book IV, Ch. X, par. �.
5  Ibid., par. �.
6  Ibid., par. �.
7  Ibid., par. 4.
8  Ibid., par. 5.
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Pageant of Philosophy
Tapestry helps you prepare your students to engage intel-
ligently with other worldviews as they move out into the 
world. Over the four years of rhetoric-level studies, our 
Pageant of Philosophy uses a play format to survey major 
philosophies throughout history. 

1

2

3

4

1  This is an optional 
component, and does 
not appear in every 
week-plan.

2  The play format is a fun 
way to explore complex 
philosophical concepts. 
Students read the role 
of a youth looking for 
truth. Parents can read 
the role of the week’s 
philosopher, and then 
use a discussion outline 
in the Teacher’s Notes to 
help students biblically 
analyze the philoso-
pher’s views.

3  Weekly, statements 
from the Pageant script 
are highlighted in blue. 
The discussion outline 
in the Teacher’s Notes 
helps you to expand on 
these three points.

4  Creative dialogue 
makes philosophers 
approachable to the 
student. Direct quota-
tions from the philoso-
phers are in bold text, 
so there’s no confusion 
as to what’s real and 
what’s been creatively 
written to help your 
student understand. 

5  Footnotes reference 
the source of any origi-
nal quotation, making an 
interesting remark the 
perfect jumping-in point 
for a curious student 
who wants to read a 
philosopher’s thoughts in 
context.

5

The week-plan
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In the Pageant of Philosophy, rhetoric students have already been 
studying some of the early, major philosophers of this intellectual move-
ment in addition to Galileo—namely, Descartes, Pascal, and Hobbes.  
Rhetoric students’ history readings for this week focus on two English-
men: John Locke (who is featured in both Government and the Pageant 
for this week) and Isaac Newton (the philosopher of the Week �5 Pag-
eant script).  The importance of these two men cannot be overestimated.  
Both wrote at about the same time, and both were highly honored by 
their countrymen.  Together, they solidified and popularized the Age of 
Reason, both in Great Britain and internationally.  Locke was a philoso-
pher and a lucid, reasonable political apologist for the Glorious Revolu-
tion, while Newton was a brilliant mathematician who was able to ex-
plain many natural phenomena with elegantly simple formulae.  (In fact, 
he invented a new mathematical system—calculus—in order to do it.)  

Some older students do not have time to study in detail the Age of 
Reason (or, the Enlightenment, as it came to be called as time went on) 
using our Pageant of Philosophy.  For such students, we suggest that you 
use the article below to survey this important intellectual movement in 
the context of your history discussion.  You can continue this thread in 
Week �6 and in Unit 4.  Our focus this week is to connect the Scientific 
Revolution and the Age of Reason.

World Book on the Age of Reason �

Age of Reason was a period in history when philosophers em-
phasized the use of reason as the best method of learning truth.  The 
period of the Age of Reason began in the �600’s and lasted until the late 
�700’s.  The Age of Reason is also called the Enlightenment or the Age 
of Rationalism.  Its leaders included several French philosophers—the 
Marquis de Condorcet, René Descartes, Denis Diderot, Jean-Jacques 
Rousseau, and Voltaire—and the English philosopher John Locke.   

The leaders of the Age of Reason relied heavily on the scientific 
method, with its emphasis on experimentation and careful observation.  
The period produced many important advances in such fields as anato-
my, astronomy, chemistry, mathematics, and physics.  Philosophers of 
the Age of Reason organized knowledge in encyclopedias and founded 
scientific institutes.  

The philosophers believed that the scientific method could be ap-
plied to the study of human nature.  [In this, they typically denied the 
biblical revelation of man’s sinful state and God’s active involvement 
in the lives of people, and instead sought only to employ their reason.  
Thus, they erred in many positions and conclusions.  For Scripture that 
you can use as plumb lines while discussing their views, see the sidebars 
on this and the following page.]  They explored issues in education, law, 
philosophy, and politics and attacked tyranny, social injustice, supersti-
tion, and ignorance.  Many of their ideas were taken up as the ideals of 
the American and French revolutions during the late �700’s.  [Even after 
these revolutions, they did not die away entirely.  We will discern their 
echoes as we study history down to the present.]

The worship of reason.  The philosophers of the Age of Reason 
believed that human beings have a unique advantage over all other crea-
tures because they can reason.  [The Bible teaches us to see this as part 

�  From a World Book article entitled Age of Reason.  Contributor: James Creech, Ph.D., Professor of French and Italian, Miami University.

Scriptural Responses to the Age of Reason

Jeremiah 9:6
“You live in the midst of deception; in their 

deceit they refuse to acknowledge me,” declares the 
Lord. 

1 Corinthians 3:18-23
Do not deceive yourselves. If any one of you 

thinks he is wise by the standards of this age, he 
should become a “ fool” so that he may become 
wise. For the wisdom of this world is foolishness in 
God’s sight. As it is written: “He catches the wise 
in their craftiness”; and again, “The Lord knows 
that the thoughts of the wise are futile.”  So then, 
no more boasting about men! All things are yours, 
whether Paul or Apollos or Cephas or the world or 
life or death or the present or the future—all are 
yours, and you are of Christ, and Christ is of God.

1 Corinthians 1:20-25
Where is the wise man? Where is the scholar? 

Where is the philosopher of this age? Has not God 
made foolish the wisdom of the world? For since in 
the wisdom of God the world through its wisdom 
did not know him, God was pleased through the 
foolishness of what was preached to save those 
who believe. Jews demand miraculous signs and 
Greeks look for wisdom, but we preach Christ cru-
cified: a stumbling block to Jews and foolishness to 
Gentiles, but to those whom God has called, both 
Jews and Greeks, Christ the power of God and the 
wisdom of God. For the foolishness of God is wiser 
than man’s wisdom, and the weakness of God is 
stronger than man’s strength.

Jeremiah 8:5-9
Why then have these people turned away? Why 

does Jerusalem always turn away? They cling to 
deceit; they refuse to return.  

I have listened attentively, but they do not say 
what is right. No one repents of his wickedness, 
saying, “What have I done?” Each pursues his own 
course like a horse charging into battle. 

Even the stork in the sky knows her appointed 
seasons, and the dove, the swift and the thrush 
observe the time of their migration. But my people 
do not know the requirements of the Lord. 

“‘How can you say, “We are wise, for we have 
the law of the Lord,” when actually the lying pen 
of the scribes has handled it falsely?  

The wise will be put to shame; they will be 
dismayed and trapped. Since they have rejected 
the word of the Lord, what kind of wisdom do 
they have?

Proverbs 14:12
 There is a way that seems right to a man, but in 

the end it leads to death.

Proverbs 16:9
 In his heart a man plans his course, but the 

Lord determines his steps.
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Teacher’s Notes
The heart of our week-plan are your “cheat sheets” where 
we supply detailed information by subject. You learn in 
summary what your children read about in detail. Because 
you are “in the know,” you truly can teach every week with 
minimum preparation time.

1

1  We pull background 
information together 
for you in the form of 
articles from World Book 
encyclopedia (indi-
cated by cream-colored 
backgrounds behind the 
text) and also add our 
own commentary. Each 
discipline has its own 
section each week. This 
is one place that you 
can find answers to the 
Accountability Questions 
listed for dialectic and 
rhetoric students.

2  Often, sidebars contain 
scripture references 
that help parents bring 
biblical perspective to 
historical topics.

3  Weekly Socratic discus-
sion outlines are 
offered so that you can 
help your dialectic and 
rhetoric students make 
crucial connections 
and/or analyses of the 
history, church history, 
literature, government, 
and philosophy readings 
that they may have 
done. There is a helpful 
overview of Socratic 
discussion methods on 
the Loom.

4  The Glance Ahead 
(at the end of each 
Teacher’s Notes section) 
offers helpful informa-
tion for preparing for the 
week ahead and warn-
ings if there is question-
able content in upcoming 
assignments.

2

4

3

11

Supplements
Supplements contain bonus informa-
tion. They can contain anything from 
in-depth articles to extended project 
instructions and are not included in 
every week-plan.
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For each person death is either 
the gate to life with God and his 
people or the gate to eternal sepa-
ration from God and horrible tor-
ment in hell.  For those who are 
saved from hell, it is still neces-
sary to mount toward God by first 
enduring Purgatory, where the 
sins of this life are purged away.  
After being cleansed in Purga-
tory, the soul journeys towards 
God and His throne; those great 
saints who have best loved and 
served God will be closest to Him 
throughout eternity.  Purgatory 
might be described as the “third 
thing” between heaven and hell. 

The Roman Catho-
lic position has not 
changed.  The doc-
trines of last unction 
and Purgatory are 
still upheld.  Indul-
gences are still sold 
to the living for the 
remittance of sins 
which would other-
wise, under Roman 
Catholic doctrine, 
result in additional 
years spent in Purga-
tory.

Reformers believe 
and teach that God 
freely gives pardon 
and eternal life to 
sinners on the basis 
of the shed blood of 
Christ—there is no 
Purgatory and no hu-
man ability or human 
need to earn freedom 
from the guilt of sin 
through indulgences 
or time spent in 
Purgatory.  Reform-
ers seek to abolish the 
sale of indulgences.

The Counter-Ref-
ormation Roman 
Catholic Church 
affirms the doctrines 
of last unction, Pur-
gatory, and indul-
gences.  Protestants 
have wholly rejected 
these doctrines and 
insist that life after 
death is determined 
solely on the basis 
of faith in Christ’s 
sacrifice and free gift 
of eternal life.  

Secular thinkers do 
not primarily con-
cern themselves with 
issues of the grave 
or the possibility of 
life beyond it.  Their 
focus is more on the 
present and future 
achievements of liv-
ing human beings.
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Human beings can know both the 
world around them and God him-
self because God has built into 
them the capacity to do so (by 
Reason, a function of the rational 
soul) and because God commu-
nicates with them through the 
medium of angels (daemons) and 
other mediators, such as Christ, 
Scripture, and the saints.  

The perspective from 
the Middle Ages 
remains basically 
unchanged for Ro-
man Catholics in the 
Renaissance.

The Reformers’ per-
spective is basically 
unchanged from the 
Middle Ages, but new 
emphasis is laid on 
the idea of knowledge 
received directly 
from Scripture, not 
through saints or 
popes.

For both Roman 
Catholics and 
Protestants, the 
medieval explana-
tion is stretched and 
challenged by the 
new ideas of secular 
thinkers.

Seculars are divided: 
British thinkers rely 
on sense impressions 
while Continental 
thinkers rely on 
deductive reasoning.  
God’s role as creator 
and foundation of 
the ability to know is 
largely ignored.
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Ethics is transcendent and is 
based on the character of God as 
good, holy, and loving.  People 
know what is right and wrong 
through Scripture and reason, 
but they may be led astray by 
their passions, which naturally 
tend toward sin when not submit-
ted to reason and God. 

The medieval 
explanation is theo-
retically unchanged, 
though now much 
emphasis is laid on 
popes and church 
tradition as arbiters 
of right and wrong. 

Reformers believe 
that truth is revealed 
by only one reliable 
source: Scripture.  
They reject the 
“absolute” authority 
of traditional church 
doctrines and popes.

For both Roman 
Catholics and Protes-
tants, ethics are still 
based on the charac-
ter of God.

Secular thinkers hold 
various opinions 
based on human 
reason.

Scientific discoveries lead to new ideas about 
whether and how human beings can know 
right from wrong.
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Although human history is 
ultimately God’s story of creation, 
fall, redemption, and glorification, 
people cannot always see how 
particular events fit into this over-
all history.  More often, Fortune 
seems to give men good and bad 
circumstances, independent of 
any direct guidance of God (Dis-
carded Image �76).  For medieval 
men, the point of history is to look 
backward, rather than forward, in 
order to enjoy and retell the great 
stories of the past.  Human his-
tory does have meaning beyond 
this world.

The medieval 
perspective of the 
past as more glori-
ous than the future 
is only heightened 
by new discoveries 
of and fascination 
with the classical 
past.  Human his-
tory is still conceived 
of in terms of a 
meaningful arch-
story stretching from 
creation to Christ’s 
return.  Fortune is 
still a strong idea.

Reformers do not 
necessarily view the 
past as more glorious, 
since they are looking 
to the future in trying 
to reform spiritual 
practices.  They hold 
a strong view of 
God’s providence, 
and believe firmly in 
the biblical arch-story 
of human history.

Protestants and 
Roman Catholics 
maintain that God is 
the author of human 
history and that 
Jesus Christ’s return 
and glorification is 
its end.

History means 
different things to 
different thinkers.  
Most are unified 
in their belief that 
man’s view of history 
has been clouded 
by ignorance and 
superstition (includ-
ing some Christian 
ideas).  They empha-
size the future and 
what man will be 
able to accomplish.
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The week-plan

What’s the difference between Accountability Ques-
tions (AQs) and Thinking Questions (TQs)?

Answering AQs in written form can keep students focused 
on the lesson and train them to find the main ideas so that 
students are not at a loss when discussion time comes. 
Some AQ sections include instructions for filling in provided 
charts and other study aids.

The TQs help the student prepare to discuss the pith of the 
week’s lesson, offering a chance to “limber up” for mental 
wrestling with profound issues during upcoming Socratic 
discussions.

Unlike AQs, TQs do not focus on factual information or the 
main ideas. Rather, these questions ask the student to 
begin on his own a process of either connecting facts (dia-
lectic) or analyzing them (rhetoric) before class. As a result, 
many of the TQs won’t be fully answered independently. 
Instruct your student to do his best at preparing to discuss 
them and anticipate that, during the Socratic discussion 
process, his comprehension of the material will increase.

AQs and TQs work towards the Socratic discussion. Rather 
than a more traditional Q&A parroting session, or a dull 
game of educational ping-pong, our discussion outlines 
attempt to enable your individual experiences to infuse your 
discussion with vitality, producing memorable learning. As 
a result, you will not find a quick “answer key” to the AQs 
and TQs in our discussion outlines, and your goal is not to 

“check your student’s answers.” Our Teacher’s Notes taken 
as a whole constitute each week’s “answer key.” The goal 
of each week’s discussion is to help your student to reach 
that “Ohhhh!” moment, which indicates that the student 
has worked his way through worldview issues and come to 
a satisfying conclusion.



Planning your year
Set Up Student Notebooks

Many newcomers ask us how to set up their student 
notebooks. As with all things homeschool, it’s a matter of 
personal preference. Here are some popular options from 
which you may wish to choose:
»» Use Lampstand Tab Sets to divide the student notebook 

into 36 weeks. Then, have your student file all com-
pleted work behind each tab.

»» Use dividers purchased at an office supply store to 
divide up your student’s notebook by subjects. Thus, he 
would file geography work in a “Geography” section, 
and class notes in a “Class Notes: History” section. 
Obviously, you need to determine the subject readings 
for each individual student

»» Some students have one notebook per subject. We 
suggest that students make a separate one for Gram-
mar & Composition, and some students prefer to have 
dedicated time line notebooks, too. See the curriculum 
directions for details on this idea.

Read the Year-Plan Introduction

On the Loom, there is a detailed introduction to your year-
plan. It is important to your success that you take time 
to understand the goals and philosophy behind Tapestry. 
Though it is not immediately apparent, Tapestry may be 
truly different than any other program you have yet used, 
so please do read this introduction.  

Planning  
Tapestry
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Determining the Year’s Content

»» Based on the needs of your oldest students, think about 
which of the subjects offered in Tapestry you plan to 
teach this year.

»» Write out a master plan for each student that lists the 
subjects he will do this school year (don’t forget to 
include math, science, and foreign languages in each 
plan where age-appropriate).

»» Plan to spend the bulk of your teaching time with your 
non-readers. They will need you to sit with them in 
order for lessons to be completed, but their lessons are 
usually brief: not more than ½ hour each. 

»» As you are able, work towards teaching your fluent read-
ers to become independent learners. This takes time and 
training, but yields great dividends.

»» With all of your independent readers, plan to have 
periodic (i.e. not daily) lessons with them. For instance, 
schedule science lessons for Tu/Th, and math lessons 
for M, W, and F. Independent readers can work towards 
class time, often doing two or three published lessons 
that you can then go over in one sitting.

»» Plan where you will fit in read-aloud sessions and 
weekly discussions with older students.

Look at High School Credits

Many high school students are looking towards college. 
According to a cohesive four-year plan, determine which 
credits your high school student needs to earn this year. 
On The Loom there is information about options for giving 
students various credits for this year’s Tapestry studies.



Planning your unit
Browse the entire unit

»» Whichever unit you are starting to use, read the Unit 
Introduction thoroughly to get the big picture of what 
you are trying to teach.

»» Look closely at the Reading Assignment Charts, par-
ticularly page 4 of each week-plan (the Primary Reading 
Assignment Chart) to see how reading assignments 
work together, and how often specific books are used in 
each unit.

»» Notice that each week-plan has the Glance Ahead 
which gives you valuable information about combining 
resources, saving money, and avoiding troublesome 
content in some books.

Secure your books

»» Browsing and buying at Tapestry’s sister company, 
www.bookshelfcentral.com is fast, easy, and af-
fordable: use a custom search engine to help you shop.

»» Peruse your library, via a visit or online. Many recom-
mended Tapestry resources are found there.

»» Some of our primary books may already be on your fam-
ily bookshelves. Be sure to check there before making 
purchases.

»» Feel free to plan further out, but we do recommend 
strongly that you purchase resources for a single unit at 
a time.
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Print supplemental materials

»» Look through each week-plan and print from your 
supplemental Tapestry products (such as Writing Aids, 
Map Aids, Lapbooks, and Evaluations) any maps, graphic 
organizers, rubrics, quizzes, etc. that will be needed for 
you or your students for the subjects you planned to 
teach. (The Loom has digital copies of Student Activity 
Pages for easy printing.) 

»» You can place all these materials into your students’ 
notebooks or file system before the unit begins, and 
thus get a running start.

Planning Tapestry



Planning your week
Scheduling

There’s so much to do in any given week in a busy home-
schooling family! We highly recommend that you take the 
time to write out individual schedules for each of your 
students. Though in many cases you will not stick to the 
schedule you write, drafting one gives you the confidence 
to feel that—barring unforeseen interruptions—you can fit 
it all in. 

On the Loom we offer suggested schedules for families with 
multiple levels that are too detailed to print here, so be sure 
to access those as you get time. 

Involving your kids

In the year-plan introduction, we strongly suggest that 
students be involved in planning their work week to week. 
We offer various blank charts on the Loom that help you do 
this. Plan to have a weekly meeting with your students at 
your kitchen table. Weekly, help them to understand what 
you have determined their week’s tasks-to-be and how to 
record them for themselves in the age-appropriate one-page 
chart. See more suggestions for this process in your year-
plan introduction.
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Planning Tapestry

Many newcomers ask, “How do I make choices from the 
educational buffet that is Tapestry?” Our answer is, “It 
depends!” Only you can assess your students’ capacity for 
reading, writing, and discussion. We suggest that you look 
over the Tapestry lesson plans, make your best guess, and 
then begin. So many people have written to tell us that, 
though they planned and planned, they never really got 
their minds around Tapestry until they had used it for a few 
weeks. So our best advice is, “Begin!” 

Another well-loved strategy is to begin by using only part 
of the program, and then add elements in after a week or 
two of gaining momentum into the year. For instance, you 
might do only History assignments for the first week, then 
add in Literature readings in the next, then start requiring 
Geography or Vocabulary work. 

You really cannot lose by trying! Tapestry plans offer all 
levels at all times, which means ultimate flexibility for you. 
In-flight adjustments are a breeze! If you have questions 
about where to place your student in reading or writing as-
signments, again, we recommend, “Try and see!” You can so 
easily adjust things up or down if you guess wrong.

Note that this is the reason that our Writing assignments 
start very slowly in the first few week-plans of each Tapes-
try year-plan. Our goal is to facilitate the start-up process 
for each year. Taken as a whole, each year-plan’s writing 
program is very full. Your student loses nothing by working 
slowly in Unit 1 and then spending more and more time on 
writing assignments as the year progresses.

Ready, set, go!



1-800-705-7487 (M–F, 10–4, Eastern)

custserv@tapestryofgrace.com

Lampstand Press
8077 Snouffer School Rd 
Gaithersburg, MD 20879

Online Support

We offer a number of venues for online support for our 
users. Here are a few places to find one that’s just right for 
you. Our www.lampstandpress.com/community web page 
is the homepage for conversation on our website. From 
here, you can access pages such as:
»» The Forum: links to our online bulletin board with over 

fifty separate forums to help you find what you need to 
know quickly and easily.

»» Emailgroups: a listing of the unofficial email groups 
(mostly hosted through yahoo.com) that you can join to 
find support for your homeschool. 

»» Find a Friend: offers a national map that helps you 
quickly and easily find others who are using Tapestry 
in your area. Don’t see anyone nearby? Try registering 
yourself and see who contacts you!

»» Tech Support: get the answers you need quickly! Go to 
www.tapestryofgrace.com/de — you’ll find many ques-
tions already answered, and the contact information you 
need to get in touch with live support right away.

More support

We’re here to help!
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Phone Support

We answer our phones from 10 AM to 4 PM (Eastern time) 
every Monday–Friday, except on holidays. Our friendly 
support staff will be more than happy to help you order cur-
riculum or books, answer questions about the curriculum, or 
direct you to other means of support.

Monthly Newsletter

Lampstand Press offers a monthly e-newsletter. Create a 
free account at www.lampstandpress.com/store and you 
will receive the Lampstand Press newsletter. We typically 
send these out around the middle of each month. Because 
we are a young and dynamic company with lots of news 
and special offers, our newsletter is not junk mail!


